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The professionalization of stress management: Health and
well-being as a professional duty of care?
PETER KELLY & DEREK COLQUHOUN
Bowater School of Management and Marketing, Deakin University, Australia
Abstract
Workplace stress associated with ongoing processes of organizational change is a major occupa-
tional and public health concern. It is also a costly economic issue—both public and private.
In this paper a framework will be used that draws on Michel Foucault’s genealogies of the Self to
suggest that the management of stress by professionals—in a workplace environment increasingly
characterized by the practices of risk management—emerges as a key element of the choices and
responsibilities that frame what it means to be professional. To be (a) professional means to be
a person capable of making choices and accepting responsibilities that are framed by a duty of care
to manage one’s health and well-being to maximize organizational performance and effectiveness.
The article will examine the ways in which transformations in the organization and practice of
teachers’ work have witnessed large numbers of teachers being seen, and seeing themselves, as
stressed. These understandings of teacher stress have provoked a number of strategies designed
to encourage individuals to take care of themselves—and to take care of themselves in ways that
will make schools more effective. The authors are concerned with understanding the processes
that are at work which make it possible to imagine that it is a professional duty of care to
manage one’s life in such a way as to be both balanced and effective in contexts of uncertainty
and risk.
Introduction
There is much contemporary policy, organizational and academic interest in the con-
sequences for health and well-being of workplace and organizational restructuring.
Discussions about ‘workplace stress’ often focus on the apparent inability of large numbers
of workers to cope with the stresses associated with the transformation of workplaces
and work practices during the past 30 years. There are indications that stress appears as
a concern across the entire range of occupations and industry sectors. This spread
is uneven, however, with some suggestion that certain occupations are more stressful
than others.
In this paper we intend to examine issues related to organizational change and workplace
stress not as a psycho-biological concern, or as a human resource management concern
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or as an industrial relations concern. Rather we will use a framework that draws on Michel
Foucault’s genealogies of the Self to suggest that stress management in some
professional settings emerges as a form of ethical self-problematization.
Our purpose is to map out a space in which we can think differently about certain
aspects of workplace change and stress. There is evidence to suggest that different actors
and individuals in workplaces have new responsibilities and obligations to govern individual
health and well-being in ways that will make their organizations more effective. These
obligations and responsibilities accompany a positive identification with being ‘profes-
sional’. That is, the management of stress emerges as a key element of the choices and
responsibilities that frame what it means to be professional. To be (a) professional means to
be a person capable of making choices and accepting responsibilities that are framed by a
duty of care to manage one’s health and well-being to maximize organizational performance
and effectiveness.
To make these points more concrete we will examine the ways in which transformations
in the organization and practice of teachers’ work have witnessed large numbers of teachers
being seen, and seeing themselves, as stressed. In this context we are not so much concerned
with the nature of teacher stress as an indication of individual physical, emotional or psychic
health and well-being. We are more concerned with understanding the processes that make
it possible at this moment to link the success or otherwise of a massive institutional process
of state-regulated schooling to the health and well-being of teachers and the management of
this health and well-being by school managers. Moving beyond this example, what pro-
cesses are at work that make it possible to imagine that it is a professional duty of care to
manage one’s life in such a way as to be healthy, balanced and effective so that the organi-
zations we work for can enhance and/or maintain their performance and effectiveness
(Adkins, 2002; du Gay, 1996; Well-being—ESRC, 2003)?
Workplace stress as a public health issue
Workplace stress associated with ongoing processes of organizational change has emerged
as a major occupational and public health concern and industrial relations issue in the
last two decades. It is also a costly economic issue—both public and private. Workplace
health and well-being and stress is also a significant area of academic interest in the
fields of (Organizational) Psychology, Industrial Relations and Employee Relations, and
Human Resource Management (see, for example, Byers, 1987; Greenberg & Baron,
1993; Holt, 1982; Kahn & Byosiere, 1994; Ray & Miller, 1991; Ross & Altamaier,
1994).
A detailed engagement with the debates about the nature, extent of and solutions to
the problem of workplace stress is beyond the scope of this discussion. However, an intro-
duction to some of the concerns that frame our engagement with stress discourses can be
gained by looking at an Australian Council of Trades Unions (ACTU) Occupational
Health & Safety (OH&S) campaign that targets Workplace Stress. The campaign draws on
a variety of Australian and overseas studies to highlight ‘the health, social and economic
costs of the rising incidence . . . [of ] stress at work, resulting from precarious employment,
excessive workloads and unreasonable demands being placed on Australian employees
in the 1990s’ (ACTU, 2001). The campaign argues that: ‘The more stressful the workplace,
the greater the likelihood that employees will suffer from fatigue, anxiety, headaches,
insomnia, dizziness, panic attacks, depression, cardiac disorders, backache and other
muscular syndromes, with a resultant rise in workplace injuries and absences’ (ACTU,
2001).
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The campaign goes on to cite a number of studies, including a report from the American
Institute of Stress suggesting that: ‘between 75% to 90% of visits to doctors are related
to stress, 60% to 80% of accidents on the job are related to stress, and 40% of staff turnover
is due to stress at work’ (ACTU, 2001). In addition, the ACTU refers to a 1996 British
Institute of Management report which claimed that ‘an estimated 270,000 people
take time off work every day because of work-related stress. This represents a cumulative
cost in terms of sick pay, lost production and NHS charges of seven billion pounds
annually’ (ACTU, 2001).
The ACTU campaign also makes reference to the issues of stress in the teaching
profession, an example which introduces a range of concerns that will help frame the
discussion that follows: ‘A survey of stress in 2500 teachers identified workload, restructur-
ing and feelings of powerlessness and anxiety among the overarching issues’. Moreover,
approximately ‘two thirds of respondents reported implementing new curricula as stressful.
Over half the teachers surveyed said that their lack of influence [on] decisions regarding
their work was a major cause of stress. Nearly one in five reported a medically diagnosed
stress disorder’. As one teacher said: ‘Apart from teaching, we are also expected to be councillors
[sic], carers, advisors to parents, writers of curriculum, reports, programmes—not to mention learn-
ing new skills in our ‘‘own’’ time—I don’t have any ‘‘own’’ time left—I also have a family who
need the odd bit of time!’ (ACTU, 2001).
Teacher stress: Professional health and well-being and effective schools
The discussion that follows has its origins in an Australian Research Council (ARC)
funded project that examined the sociocultural construction of discourses in a Health
and Physical Education (H&PE) curriculum in a number of Australian educational settings
(primary and secondary schools and university-based teacher education courses).1
During the fieldwork conducted for this project a number of teachers were interviewed
about their understandings of the various institutional, cultural and personal processes
and practices that shaped the development of the H&PE curriculum in their particular
schools. It was in this context that many teachers discussed what they considered to be
the changed nature of their work, and the stresses associated with the contemporary
nature of teaching in a publicly funded schooling system. For many of these teachers this
sense of change was situated in the context of teaching careers that spanned more than
20 years.
Issues related to teacher morale, motivation, job satisfaction, stress and health and
well-being have a wide currency in the Anglo-European democracies (Dinham & Scott,
1996; Evans, 1997). These concerns energize research and discussion about the causes
and consequences of teacher stress across a range of academic disciplines and policy
contexts. Steve Dinham and Catherine Scott (1996), in a background briefing to a study
of teacher ‘satisfaction, motivation and health’, argue that the last decades of the twentieth
century were marked by major transformations in the nature of teachers’ work and the
means by which teacher’s work is regulated:
Educational systems worldwide . . .have experienced considerable change over the last decade. Changes have
affected teaching practice and curricula, greater involvement of stakeholders in education, and restructur-
ing educational bureaucracies with greater emphases upon accountability, rationality and self-management.
(1996, p. v)
We have argued elsewhere (Kelly & Colquhoun, 2003) that it is against this backdrop
of organizational and workplace change that concerns with teacher stress and
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professional health and well-being need to be situated. These concerns have a number of
aspects. Changed administrative, management and financial practices have been accom-
panied by concerns about educational outcomes as a measure of organizational effective-
ness. This concern has seen a link established between teacher health and well-being and
effective schools. In this ‘effective schools’ discourse differences in student outcomes are
argued to be ‘not simply due to the effects of schools receiving different types of
students’. Rather, these differences are ‘associated with differences in the way the
schools’ are managed, and in the ‘quality of teaching and learning’ (Mortimore, 1996,
p. 4).
Concerns about health and well-being, and pressures to minimize and manage the
costs and risks associated with providing a safe workplace, have witnessed attempts to
‘responsibilize’ (Burchell, 1996) a school’s leadership team in ways that require them
to manage teacher stress in order to deliver on the promise of effective schools.
These attempts to deliver on the promise of effective schools are at the same time
linked with attempts to manage the various ways of being an effective teacher—by
making teachers responsible for managing those things that cause them stress. In a
policy context that devolves various responsibilities to self-managing schools from the
government, the stressed self emerges as an ethical concern for teachers and those
who manage them (Foucault, 1985).
We can discern, and illustrate, aspects of these processes via an analysis of the Victorian
(Australia) Department of Education (DoE) (1998) Action Plan for managing Staff Health
and Well-being and Effective Schools. The Action Plan is a departmental framework that offers
school managers a means to structure a response to concerns about teacher health and
well-being. These concerns are explicitly linked to the emerging responsibilities that
school managers and teachers have—as professionals—to deliver on the promise of
developing more effective schools.
In the sections that follow we will return to the documents that frame this programme
in more detail. The programme is informed by a rationality which suggests that:
‘The school can contribute to the personal health of staff by fostering a positive work
atmosphere which encompasses a healthy balance between work and home activities’.
The programme outlines the limits of the school’s ‘responsibility for individual physical
and emotional health’—by suggesting that the choice of ‘lifestyle and recreational pursuits
are the responsibility of individuals’. But a ‘supportive culture can assist staff making
lifestyle decisions’ (DoE, 1998, p. 14). Indeed, within this programme school managers
have new forms of responsibility to ensure that a ‘supportive culture’ is developed and
that staff participate in activities that will enable them to develop the capacity to manage
the stresses of teaching.
As we have suggested, we are not so much concerned with the nature of teacher stress
as an indication of individual physical, emotional or psychic health and well-being. The
physical, emotional and psychic responses of teachers to the transformations in their
work practices and settings, and the ways in which their work is regulated, should not be
discounted or even dismissed as being indicative of some degree of personal inadequacy.
While our discussion emerges from teachers’ embodied, situated descriptions of them-
selves in terms of stress, our concerns lie elsewhere. We are more concerned with under-
standing how it is that at this particular historical juncture the self can be so widely
imagined in terms of stress. What processes make it possible at this moment to link the
success or otherwise of a massive institutional process of state-regulated schooling to the
health and well-being of teachers, and the management of this health and well-being by
teachers who want to be identified as professionals, and by school managers?
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Professionalization as an ethics of the self
In this context we are interested in the professionalization of workplace identities (see
Dent & Whitehead, 2001 for a useful account of aspects of these processes). Professional
identities take many forms—but have in common an encouragement to develop certain
capacities in a workplace/organizational environment. These capacities then entitle
a person to be identified, by him/herself and others, as ‘professional’. A professional identity
generates certain obligations that accompany a positive identification as a professional.
These obligations are themselves diverse and are intimately related to the particular positive
manifestations of a professional identity generated by different ‘professional’ contexts.
It is in these contexts that complex interrelationships between gender, age, ethnicity,
organizational culture and structure call into being, and into question, ideas and ideals of
professionalism (Kerfoot, 2001; Lewis, 2001). A side issue here is that the professionaliza-
tion of workplace identities has been set free from the ‘professions’. ‘Professional’ becomes
a mobile signifier of certain capacities, behaviours and dispositions, settling in new
and, some might say, strange contexts of ‘professional activity’—football for example
(Sullivan, 1995). In this discussion we are much more interested in the currency and
consequences of the adjective ‘professional’ than the noun of the same name (Minson,
1997, 1998).
Professionalization in this context is understood in terms of Michel Foucault’s (1978,
1985, 1986, 1988, 2000a, 2000b) ideas about the ways in which we develop a sense
of Self, and the ways in which Others seek to govern us in relation to ideas about the
particular characteristics that this Self should exhibit. In his later work on the ethics of
Selfhood Foucault’s concern was to situate the ‘imperative to ‘‘know oneself ’’—which to
us appears so characteristic of our civilization—back in the much broader interrogation
that serves as its explicit or implicit context: What should one do with oneself ? What
work should be carried out on the self ? How should one ‘‘govern oneself ’’?’ (Foucault,
2000b, p. 87).
From this perspective the formation of a professional identity can be understood
as the development of a specific relationship to oneself and others. To be a professional
is to be a person who must do certain, quite specific work on oneself so that one can be
considered to be a professional, a particular kind of person. To be professional as a
police officer, or teacher, for example, means different things, requires a different
relationship to oneself and others, requires the individual to do different work on the
Self, from that of being professional as, say, a Premier League footballer. This idea of
the development of a professional identity suggests a process rather than a state—a
process that can be analysed, in part, as a series of suggestions, incitements or sanctions
that emerge from a range of settings and authorities, and which have as their aim
the development of certain behaviours and attitudes that identify the person as
professional.
To be a professional invokes, also, a sense of asceticism, within this process of profes-
sional development—a certain disciplining of the Self so that one might be, or become,
more professional. This is a key element in considering the sorts of sacrifices individuals
are prepared to make to be known as, identified as, ‘professional’. Foucault (2000a), in
a discussion of the ways in which people make choices about the sorts of person they
wish to become, suggests that processes of self formation can be understood as ascetic
processes—‘not in the sense of a morality of renunciation but as an exercise of the self
on the self by which one attempts to develop and transform oneself, and to attain a certain
mode of being’ (p. 282). At one and the same time these ascetic practices are both
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productive and limiting. They produce particular relations to the Self and to others through
the work one does on oneself—often on the encouragement, direction or advice of the
coach, or the counsellor, or the manager. They are limiting because they close off other
ways of being, other forms of relationship to the Self and others because such relationships
would mark one as ‘unprofessional’.
Stress management and the care of the (professional) self
What is of interest in these processes is the relatively recent emergence of a concern for
the health and well-being of workers that is framed by the concept of stress—and the
linking of this concern to the issue of promoting effectiveness and performance within
organizations. These developments—which blur distinctions between private and work
lives, and bring into question a range of individual behaviours and dispositions that may
or may not place at risk an employee’s wellness and capacity for performance and effective-
ness in work organizations—have been discussed in a number of critical studies of
workplace health promotion and workplace identities (see, for example, Adkins, 2002;
du Gay, 1992; Thompson & McHugh, 2002). This paper seeks to make a contribution
to this literature via its concern with the professionalization of stress management.
The late twentieth-century tendency to imagine the self as stressed, and to encourage
professionals, and those who manage them, to strive for a Self that is balanced and effective
in contexts of uncertainty can be situated within cultural spaces that are increasingly
structured by therapeutic discursive formations (Well being—ESRC, 2003). In these
therapeutic spaces we are encouraged to discover an authentic inner Self, to nurture and
care for this Self in environments that are said to be hostile and dangerous to this Self.
This duty of care towards the Self that is placed at risk in these environments becomes an
ethical responsibility for individuals and those who govern the work practices of these
individuals. In relation to the issue of teacher stress we can discern the emergence of
management discourses that imagine the teacher Self as a whole Self, a Self with a range
of physical, emotional and psychic needs. In a preface to the DoE kit for building an
Action Plan for Staff Health and Well-being and Effective Schools, Peter Allen (1998), then
Deputy Secretary of Schools, provides a particular reading of human nature, and the
stressful effects that contemporary work practices have on this nature. Allen argues that
‘our emotional and physical makeup predates our social and professional behaviour at
work’. Our physical and emotional selves, and the ‘brain chemistry responsible’ for our
emotional states, have, argues Allen, ‘changed very little’ in the past 20,000 years. Yet in
that time we have moved from a species of ‘self-paced’, nomadic ‘hunters and gatherers’
to a species that works in environments (such as schools) which are technologized,
rationalized and regulated by processes and practices quite distant from us. For Allen,
a manager of self-managing schools, it is our emotional needs, responses and states that
‘provide the basis for longer term states of mind such as stress, morale and the perceived
quality of work life’. The point of problematizing the contemporary emotional state of
stressed teachers via a referral to a human nature which has, apparently, changed little
in 20 millennia is to suggest that emotions ‘provide a point of demarcation between the
needs of people and computers’. People ‘are not machines’. While we may be ‘in the grip
of a technological revolution, our emotional and physical selves are still hunting and
gathering’.
In his address to those responsible for managing the work practices of professional
teachers Allen (1998) positions the self-governing school management team as being
responsible for recognizing that teachers ‘are at their productive best when their
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emotional and physical selves are balanced and integrated into daily working life’. These
practices of ‘responsibilization’ (Burchell, 1996) require school managers to recognize
people ‘for the work they do’ and provide these teachers ‘with regular feedback’.
Moreover, in order to ‘maintain the balance between emotional, physical and
professional health’, school managers need to provide opportunities for ‘small teams to
work together enabling positive interaction and the building of self-esteem. We need to
get better control of the systems that are an important part of our professional lives’
(Allen, 1998).
These professionalization discourses emerge as powerful rationalities of government
precisely because they are grounded in the naturalness of contemporary therapeutic
discourses—discourses that, in this instance, mobilize the World Health Organization’s
(WHO Constitution, 1946) definition of health as being constituted by ‘a state of complete
physical, mental and social well-being’ (DoE, 1998, p. 4). In the foreword to the DoE kit,
David Parkin (1998) draws on this truth in claiming that: ‘People are not pentiums. They
have physical and emotional needs that do not cease to exist at work. If people are to do
their professional best, their managers need to accommodate their changing physical and
emotional needs’ (p. 2)’.2 Parkin (1998) argues that a ‘comprehensive approach to
staff health and well-being will include promotion and support for healthy lifestyle choices.
A good program will encourage a personal balance between the physical mental and
emotional self. This theme will extend to a balance between the needs of work, family
and self ’ (p. 2). If self-governing school managers fail this ethical responsibility they
place at risk the possibility that the massive state-regulated schooling system could be
more effective.
In his genealogies of the Self, Foucault (1978, 1985, 1986, 1988, 2000a, 2000b) directed
his analysis of processes of Self formation toward ‘the manner in which one ought to
form oneself as an ethical subject acting in reference’ to elements of a particular code of
conduct (1985, p. 26). Foucault (1985) argued that with regard to specific types and
codes of action there are a multiplicity of ‘ways to ‘‘conduct oneself ’’ morally, different
ways for the acting individual to operate, not just as an agent but as an ethical subject
of this action’ (p. 26). In analysing particular modes of being, and the possible range of
ethical practices that govern the self and its relation to particular techniques of self
formation, it is possible, argued Foucault (1985), to consider four dimensions to the diver-
sity of ways of conducting oneself: the determination of the ethical substance; the mode of
subjection; the forms of elaboration, that is the ethical work; and the telos of the ethical subject
(pp. 26–28).
Foucault (1985) argued that these concerns could frame a historical analysis of particular
‘forms of moral subjectivation and of the practices of the self that are meant to ensure it’
(p. 29). This form of analysis would take as its object the manner in which ‘individuals
are urged to constitute themselves as subjects of moral conduct’, the particular sugges-
tions offered for establishing and maintaining a certain ‘relationship with the self, for self-
reflection, self-knowledge, self-examination, for the decipherment of the self by oneself ’,
and, finally, the particular reconfigurations that ‘one seeks to accomplish with oneself as
object’ (Foucault, 1985, p. 29). It is in this space that we locate our concern with analysing
the sorts of work that teachers—seeking a positive identification as professional—need to do
on themselves, so that their health and well-being does not place at risk the possibility of
developing more effective schools.
Mitchell Dean (1995), drawing on Foucault’s genealogies of the Self, suggests a
framework to analyse particular modes of being, and the possible range of ethical prac-
tices that govern the Self and its relation to particular techniques of Self formation.
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An analysis of what Dean (1995) calls the practices of governmental self-formation
would focus attention on the ways in which educational managers, for instance, attempt
to regulate the behaviours and dispositions, the attitudes and aptitudes of teachers so as
to reduce stress and realise the promise of effective schools. A concern with practices of
ethical self-formation suggests, on the other hand, a means for analysing the practices,
techniques and rationalities by which teachers come to know themselves as being stressed,
and the means by which teachers are encouraged to know, examine and act on themselves
in relation to their ability to be effective teachers in order for their schools to be more
effective.
In what follows we will sketch the outline of an analysis that draws on this framework
by looking briefly at the DoE’s Action Plan for managing Staff Health and Well-being
and Effective Schools.
What do such governmental-ethical practices seek to govern? What is the range of personal
capacities, attitudes, desires, hopes, ambitions, behaviours and dispositions that are con-
ceived as being of consequence in the management of the stressed self ? In the Action
Plan the leadership team of a school is encouraged to think about developing in teachers
a capacity to balance competing claims, pressures and responsibilities in different spheres
of activity—schools, homes and relationships (DoE, 1998, p. 14). Teachers also need to be
encouraged to develop a ‘sense of fun, adventure and appropriate risk taking’, together
with a capacity to access and act upon the ‘wealth of health promotion’ resources that
are ‘valuable’ in ‘planning a physical and mental health promotion program with staff ’
(DoE, 1998, p. 14). Teachers are encouraged to ‘practise their freedom’ (Foucault,
2000b; Rose, 1996) in ways that make them responsible for individual and institutional
health and well-being so that schools can be more effective.
What is the governing work which promises to manage the forms of selfhood that constitute
the professional teacher? What techniques, activities, checklists, attendance requirements,
management practices are mobilized in various sites and relationships to regulate the
behaviours and dispositions of stressed teachers in order to deliver effective schools?
The Action Plan identifies and provides school managers with a ‘step by step process’
for developing staff health and well-being (DoE, 1998, p. 3). This plan outlines, in a
series of progressions, ‘nine key categories’ for ‘building effective schools’ (p. 4). These
nine categories are grouped in a ‘preferred order’ of seven areas—Policy (Leadership),
Professional Health, Organizational Health, Personnel Operations, Physical Environment,
Social Health and Recreational Health (incorporating personal well-being and physical
health)—that require attention in order to ‘achieve satisfied and effective staff which
in turn should lead to greater school effectiveness overall’ (p. 4). In each of these areas
certain issues and problems and management rationalities are identified—for example
Quality Systems Models for promoting systems effectiveness in Personnel Operations
(p. 10). Progression through this series of areas identified as producing health and
well-being in teachers is regulated and monitored by the successful completion of
checklists. These checklists require school managers to respond to questions such as:
‘Has the core professional role of teaching been fully explored with staff and an agreed
school position been determined?’; ‘Do you have a process for monitoring important
systems and improving breakdowns and bottlenecks?’; ‘Have you undertaken a functional
audit of facilities and equipment usage?’; ‘Do staff have a time out or rest area free of
interruptions?’; ‘Does the school encourage a healthy balance between home and
work activities?’; ‘Have you used the School Organisational Climate Survey to
determine whether there is an issue with: how staff interact professionally?’ (DoE, 1998,
pp. 8–14).
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Who are the governing subjects? Here we can identify the ‘professional’ teacher as a person
recognized as having certain emotional, physical and psychic capacities and needs. The
nature of these capacities and needs are problematized in order to incite a form of teacher
selfhood that is actively responsible for managing individual health and well-being so
that schools can be more effective. This examination occurs at the level of those who are
responsible for managing teachers, and at the level of teachers who are encouraged to
manage themselves in ways that develop their capacity to cope and be more effective.
Here the ideas that ‘people are not pentiums’, and that ‘managers need to accommodate
their changing physical and emotional needs’ (DoE, 1998, p. 2), are indicative of particular,
historically contingent ‘horizons of identity’ (Dean, 1995). These versions of what it is to be
human are suggestive of ways that school managers and teachers should see themselves,
and their responsibilities to themselves and others, in the project of delivering effective
schools.
What is the telos of these governmental-ethical practices; what forms of existence do they seek
to engender in relation to the various ways of being a teacher? These questions are particularly
pertinent inasmuch as only certain behaviours and dispositions can provoke the forms
of self-examination that have as their goal the development of more effective schools.
Important here are processes that seek to identify teachers as ‘professionals’ with the
capacity to recognize their ‘role at work and how this fits with the goals of the school’—
goals that include the capacity to identify ‘the relationship between professional growth,
job enrichment and morale’ (DoE, 1998, p. 7). Being a professional, in this sense, requires
that certain practices of self-questioning and examination are mobilized so that school
managers and teachers can recognize the stressed self as placing at risk the promise of
effective schools.
Stress management as ethical self-problematization: Some concluding remarks
It can be argued that the governmental-ethical practices mobilized in these attempts to
govern the professional teacher place a profound burden of responsibility on school man-
agers and teachers for delivering on the promise that a massive institutionalized schooling
system can be made more effective. The DoE (Victoria) Action Plan seeks to make
these reflections on personal and professional capacities to cope an ethical responsibility
of professionals who are committed to delivering more effective schools. What the Action
Plan does not acknowledge is the relationships between global capital markets, international
credit ratings agencies, Victorian state government debts, and education system change that
was dependent on particular understandings of these relationships in Victoria in the 1990s.
At that time ratings of state government debt by Moodys and Standard and Poors drove
massive cuts in government spending—resulting in large-scale changes in the state educa-
tion system. Moreover, the Action Plan acknowledges complexity within some parts of
the system but takes as given things such as school closures, teacher sackings, department
restructuring, and budget and school governance changes. And it reduces an acknowledge-
ment that teachers have relationships with other systems and settings to a view that
professionals ought to be able to balance these relationships. Indeed, they have obligations
to find this balance.
In many organizational settings similar rationalities encourage interested stakeholders
to imagine employees as being stressed, and as being responsible for managing that
stress. We are encouraged to think and act on ourselves as individuals who are stressed.
At the intersection of therapeutic and management discourses there is an encouragement
to act positively on ourselves in order to be more effective, to seek a balance between the
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various demands of work, home and relationships. If we can, then we can reap the benefits
of a positive identification as a professional. If we cannot, then we confront the risks
associated with being identified as unprofessional.
In this sense, a history of the present ways in which we imagine the problems of organi-
zational change and workplace health and well-being would continue to focus on the ways
in which a professional identity is profoundly marked by a capacity to maintain balance
in the midst of change, uncertainty and risk. And it would also continue to problematize
the forms of responsibility that emerge as a consequence of requiring those who wish to be
positively identified as professional to do this sort of work on themselves.
Notes
1. Derek Colquhoun, Richard Tinning and Deborah Lupton, with research assistance from Peter Kelly and
Robyn Muhlebach.
2. Parkin is a middle-aged, middle-class Anglo coach of elite male footballers, and a person often credited
with rationalizing or scientizing the art of governing an Australian Rules football team (by mobilizing, during
the 1970s and 1980s, certain discourses of psychology, statistics and bio-medicine in innovative and
transformative ways).
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